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Please explain this diagram, then create a simplified version of it
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Please explain this diagram, then create a simplified version of it

@) chatGPT

The diagram you've provided is a visual representation of a concept or framewaork related to
educational technologies and pedagogy. Here's a breakdown of the key elements and their

possible meanings:

Pedagogy-Informed Design: This is the central theme of the diagram. It suggests that educational
design, especially with new technologies, should be informed by pedagogical theories and

practices.

New Educational Technologies: The diagram references emerging technologies in education,

possibly including digital platforms and interactive tools that support learning.

Citizen Science: This section suggests the involvement of the general public in scientific research,

possibly through data collection and analysis, often facilitated by digital technology.
4.

Inquiry Learning: The diagram illustrates a process of learning that involves asking questions,
collecting evidence, and analyzing results, which is a key component of constructivist learning
theories.

Design and Development Process: Agile practices are mentioned here, implying a flexible and

iterative approach to the development of educational technologies.
6.

Education 4D Future: This likely refers to a futuristic view of education that includes dimensions
beyond traditional learning environments, possibly embracing virtual reality, augmented reality,

and other immersive technologies.
T.

Careers 2030: This section is probably speculating on the future of careers and the necessary

skills and knowledge that will be required in the future workforce.
8.

Designing Good Questions: This part emphasizes the importance of question design in

educational settings, encouraging explorat v , engagement, and in-depth analysis.
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4.

Inquiry LearningThe diagram illustrates a
process of learning that involves asking
guestions, collecting evidence, andalyzing
results, which is a key component of
constructivist learning theories.



The person mentioned, Emeritus Professor Mike Sharples, is likely a scholar in the field of
educational technology, and the reference to ASCILITE (Australasian Society for Computers in
Learning in Tertiary Education) suggests that this diagram might have been part of a presentation

or publication related to a conference or workshop organized by this society.

To create a simplified version of this diagram, we would focus on the main themes without the
detailed explanations and examples. The simplified version would have the central idea of
"Pedagogy-Informed Design" surrounded by key components like "Educational Technologies,”
"Inquiry Learning," "Agile Development,” and "Future of Education.” Each of these components
would be represented by simple icons or single-word descriptions to convey the concept visually.

Would you like me to create a simplified visual version of this diagram?

You
Yes please. Give itatry.



Inquiry & Educational Jechnolopies

The person mentioned, Emeritus Professor Mike Sharples, is likely a scholar in the field of
educational technology, and the reference to ASCILITE (Australasian Society for Computers in
Learning in Tertiary Education) suggests that this diagram might have been part of a presentation

or publication related to a conference or workshop organized by this society.

To create a simplified version of this diagram, we would focus on the main themes without the
detailed explanations and examples. The simplified version would have the central idea of
"Pedagogy-Informed Design" surrounded by key components like "Educational Technelogies,”
"Inquiry Learning,” "Agile Development,” and "Future of Education.” Each of these components
would be represented by simple icons or single-word descriptions to convey the concept visually.

Would you like me to create a simplified visual version of this diagram?

You
Yes please. Give it atry.

Here is the diagram created using Python. It clearly highlights the central theme of "Pedagogy-

Informed Design" with the key components "Educational Technologies,” "Inquiry Learning,” "Agile
Development,” and "Future of Education” connected around it. Each key component is

represented by a circle and connected to the central concept. (-]
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A Critique of Learning St ChatGPT

The construct of 'learning styles' is problematic because it assumes that learners have distinct and consistent pre... NO V “*an_This idea
has gained popularity among educators and trainers, but there is little evidence to support the existence of such a fixed anore... emb -
use of learning styles in education may lead to harmful practices and prevent learners from developing skills and abilities that are essénuar-.. er 20

One of the main issues with the concept of learning styles is the lack of empirical evidence to support it. A systematic review of studies investigating the relationsr,..... 22 /
learning styles and academic achievement found little to no evidence of a correlation between the two ( Pashleret al., 2008). In fact, the review concluded that teaching
according to learning styles might actually be detrimental to learning outcomes. Similarly, a recent meta-analysis of studies exploring the effectiveness of learning styles
interventions also found little support for the idea (Rohrer & Pashler 2012). The lack of empirical support for the concept of learning styles undermines the notion that
individuals have consistent and reliable preferences for acquiring and processing information.

Another problem with the use of learning styles in education is that it may encourage fixed mindsets and discourage the devel opment of essential skills and abilities.
According to the theory of growth mindsets, learners who believe that their intelligence and abilities are malleable are more likely to embrace challenges, persist in the face of
setbacks, and ultimately achieve higher levels of success (Dweck, 2006). In contrast, the use of learning styles may encouradearners to see their abilities as fixed and
unchangeable, leading to a belief that they are limited in their capacity to learn in certain ways. This can be particularlydamaging for learners who may not have been
exposed to certain ways of learning or who may have been discouraged from pursuing certain subjects or activities due to their perceived learning style.

Finally, the use of learning styles in education may lead to harmful practices such as tracking andabeling students. In tracking, learners are sorted into groups based on their
perceived learning style, which can reinforce stereotypes and limit opportunities for growth and exploration (Gurung, 2004). Labeling students according to their learning style
can also be harmful, as it may encourage teachers and learners to focus on weaknesses rather than strengths and may stigmatelearners who do not fit neatly into a
particular category.

In conclusion, the construct of learning styles is problematic because it lacks empirical support, may discourage the development of essential skills and abilities, and can lead
to harmful educational practices such as tracking and labeling. As educators, it is important to recognize the limitations of learning styles and instead focus on evidence-
based practices that promote learning and growth for all learners, regardless of their perceived learning style.

References:
Dweck, C. (2006). Mindset: The new psychology of success. Random House.

Gurung, R. (2004). Black and white thinking about learning styles: A response to the Journal of College Reading and Learninglournal of College Reading and Learning, 34(2),
7-17.

Pashler H., McDaniel, M., Rohrer, D., & Bjork, R. (2008). Learning styles: Concepts and evidence. Psychological Science in the Rublerest, 9(3), 105119.

Rohrer, D., &Pashler H. (2012). Learning styles: Where's the evidence? Medical Education, 46(7), 63B5.
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A Critique of Learning Styles

The construct of 'learning styles' is problematic because it assumes that learners have distinct and consistent preferencesdr acquiring and processing information. This idea has gained
popularity among educators and trainers, but there is little evidence to support the existence of such a fixed and reliable construct. Furthermore, promoting the use of learning styles in
education may lead to harmful practices and prevent learners from developing skills and abilities that are essential for sucaessin the 21st century.

One of the main issues with the concept of learning styles is the lack of empirical evidence to support it. A systematic review of studies investigating the relationship between learning
styles and academic achievement found little to no evidence of a correlation between the two (Pashleret al., 2008). In fact, the review concluded that teaching according to learning styles
might actually be detrimental to learning outcomes. Similarly, a recent meta-analysis of studies exploring the effectiveness oflearning styles interventions also found little support for the
idea (Rohrer & Pashler, 2012). The lack of empirical support for the concept of learning styles undermines the notion that individuals have consistent and reliable preferences for acquiring
and processing information.

Another problem with the use of learning styles in education is that it may encourage fixed mindsets and discourage the devel opment of essential skills and abilities. According to the
theory of growth mindsets, learners who believe that their intelligence and abilities are malleable are more likely to embrac e challenges, persist in the face of setbacks, and ultimately
achieve higher levels of success (Dweck, 2006). In contrast, the use of learning styles may encourage learners to see theibitities as fixed and unchangeable, leading to a belief that they
are limited in their capacity to learn in certain ways. This can be particularly damaging for learners who may not have beenexposed to certain ways of learning or who may have been
discouraged from pursuing certain subjects or activities due to their perceived learning style.

Finally, the use of learning styles in education may lead to harmful practices such as tracking andiabeling students. In tracking, learners are sorted into groups based on their perceived
learning style, which can reinforce stereotypes and limit opportunities for growth and exploration (Gurung, 2004). Labeling students according to their learning style can also be harmful,
as it may encourage teachers and learners to focus on weaknesses rather than strengths and may stigmatize learners who do nofit neatly into a particular category.

In conclusion, the construct of learning styles is problematic because it lacks empirical support, may discourage the development of essential skills and abilities, and can lead to harmful
educational practices such as tracking andlabeling. As educators, it is important to recognize the limitations of learning styles and instead focus on evidence-based practices that promote
learning and growth for all learners, regardless of their perceived learning style.

References:

Dweck, C. (2006). Mindset: The new psychology of success. Random House.

Gurung, R. (2004). Black and white thinking about learning styles: A response to the Journal of College Reading and Learninglournal of College Reading and Learning, 34(2), 717.
Pashler, H., McDaniel, M., Rohrer, D., & Bjork, R. (2008). Learning styles: Concepts and evidence. Psychological Science in the Ruibiterest, 9(3), 105119.

Rohrer, D., &Pashler, H. (2012). Learning styles: Where's the evidence? Medical Education, 46(7), 63885.
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The construct of 'learning styles' is problematic because it implies a static and narrowly defined approach to the wiagmpieice: “~ information. Despite the widespread popularity of this
concept, there is a lack of empirical evidence to support the effectiveness of learning styles in enhancing educatianakolii® ¢ GPT "~~rning styles theory by examining its origin
research evidence, and implications for educators. ~4

The concept of learning styles has its roots in the work of Dunn and Dunn (1978), who posited that students have déferesd prays of procee... _ 7 Ma rCh '
kinestheticmodalities. The VARK model (Fleming, 2001) expanded upon this idea, adding the reading/writing preference as a fousttQthgmodels, SUCMTra.. 7 2023 (Kol
1984) and Gardner's theory of multiple intelligences (Gardner, 1983), further contributed to the proliferation of leayfeagsories in education. e —

Despite the intuitive appeal of these theories, numerous research studies have consistently failed to support the effesttfileaming styles in improving educational outcomes. For insténée,' ameta
analysis conducted Hyashleet al. (2008) found insufficient evidence to support the idea that tailoring instruction to students' learning stylesorgsuitproved learning. Similarly, a review @gffieldet
al. (2004) identified more than 70 learning styles models and concluded that there was little scientific evidence tothapserof any of them in practice.

One of the primary criticisms of learning styles is the lack of a clear and consistent definition of what constituteagdgaenCoffieldet al., 2004). This has led to the proliferation of multiple, often
contradictory, models that make it difficult to operationalize and test the theory. Furthermore, many of the assessmertsdetednine students' learning styles have been found to lack reliability and
validity (Kirschner & vallerriénboer, 2013), further casting doubt on the utility of this concept in educational settings.

Another issue with learning styles is the oversimplification of the learning process. By categorizing students intéedistimgtstyles, the theory disregards the complex and dynamic nature of human
cognition (Kirschner & vaderriénboer, 2013). In reality, learners are not limited to a single mode of processing information, and the effectiveness of adagroutg approach may vary depending on
the context and the specific task at hand (Willingham, 2009).

Moreover, the focus on learning styles may inadvertently encourage teachers to limit their instructional methods, poteéntaliyng the development of a diverse repertoire of cognitive skills in students
(Riener& Willingham, 2010). Instead of catering to specific learning styles, researchers have argued that teachers should @éhghbasiné evidencbased instructional strategies that are effective
across a wide range of learners, such as spaced repetition, retrieval practice, and elab@atimskyet al., 2013).

In conclusion, the concept of learning styles is problematic due to its lack of empirical support, inconsistent definitiomsrsimplification of the learning process. Rather than relying on this flawed
theory, educators should focus on adopting evidebesed instructional strategies that promote learning for all students. dtehy, fostering a diverse set of cognitive skills and flexible thinking will bette
prepare learners for the complex and dynamic challenges they will face in their lives.

References:

Coffield F., Moseley, D., Hall, E., & Ecclestone, K. (2004). Learning styles and pedagoglfitepasing: A systematic and criticaview. Learning and Skills Research Centre.
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Fleming, N. D. (2001). Teaching and learning styles: VARK strategies. Christchurch, New Zealand.

Kirschner, P. A., & vavierriénboer, J. J. (2013). Do learners really know best? Urban legends in education. Educational Psychologist,-4883), 169
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GPT detectors are biased against non-native English
1 writers

Weixin Liang'", Mert Yuksekgonul'*, Yining Mao®", Eric Wu?", and James Zou'?*~*

' Department of Computer Science, Stanford University, Stanford, CA, USA
*Department of Electrical Engineering, Stanford University, Stanford, CA, USA
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*Correspondence should be addressed to: jamesz@stanford.edu
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ABSTRACT

The rapid adoption of g ive | models has brought about substantial advancements in digital communication,
while simultaneously raising concerns regarding the potential misuse of Al-generated content. Although numerous detection
methods have been proposed to differentiate between Al and human-generated content, the fairness and robustness of these
detectors remain underexplored. In this study, we evaluate the performance of several widely-used GPT detectors using
writing samples from native and non-native English writers. Our findings reveal that these detectors consistently misclassify
non-native English writing samples as Al-generated, native writing ples are accurately identified. Furthermore,
we demonstrate that simple prompting strategies can not only mitigate this bias but also effectively bypass GPT detectors,
suggesting that GPT detectors may unintentionally penalize writers with constrained linguistic expressions. Our results call for
a broader conversation about the ethical implications of deploying ChatGPT content deteclors and caution against their use in
evaluative or educational settings, particularly when they may inadvertently penalize or exclude non-native English speakers
from the global discourse.

https://arxiv.org/pdf/2304.02819.pdf
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Need for Al literacy

Technology
Understanding types of Al
Opportunities and limitations

Engagement
Roles for Al in education, workplace, commerce, entertainment
How to engage constructively

Ethics
Copyright and plagiarism
Bias and misinformation
Ethical choices



Flip the narrative from

aHow will Al impact educaé

o

aVhat are new and effective ways to teach and
learn with Al7ae



Every powerful pedagogy could be augmented by Al

Adaptive teaching
Spaced learning
Personal inquiry
Dynamic assessment
Stealth assessment
Translanguaging
Crossover learning
Seamless learning
Incidental learning
Learning from gaming
Geaolearning

Learning through social
media

Navigating posttruth
societies

Explore first
Teachback

Learning through
argumentation

Computational thinking
Learning from animations
Learning to learn
Assessment for learning
Formative analytics
Threshold concepts
Learning through storytelling
Learning in remote labs
Contextbased learning
Eventbased learning
Learning for the future

Embodied learning
Immersive learning

Maker culture

Bricolage

Massive open social learning

Crowd learning
Citizen inquiry
Rhizomatic learning
Reputation management
Open pedagogy

Humanistic knowledge i .
building communities



New ways of teaching and learning with Al
Yeg conflict cgp,

Socratic Opponent ey g

In an individual or group e T o S
activity, students engage with e, 0
ChatGPT in a Socratic g
dialogue, thepach student |t ot
writes an argumentative

b Manageq, destryet;
eSS ay foken relationsh,-ps Poor/y hang leg E—. Tuctive o construcfi;.re oft,
. 3 e Can } e en

eto understand each
s and to resolye



New ways of teaching and learning with Al

Socratic Opponent

In an individual or group
activity, students engage with

confrontation Can plant 5 seed of §

ChatGPT In a Socratic dial e ot g e gy e
a. In a. Ocra IC Ia. OgueQI,Be_C?”ﬂ'Cta“ijam msightsabouttheirownperspeotives-'ndlvidualsmightreﬂectUpon

theneach student writes an
argumentative essay

li : Faci
gence: Facing challenging Situati



. . |
New ways of teaching and learning with A
e

m Brainstorm imaginative ideas for quick angd Lasy ways to reduce energy Consumption,

Co-designer

Al assists a group of student
throughout a design process
define the problem, challe_ng
assumptions, brainstorm ide
produce prototypes. Use
atemperatur e

creativity.

Temperatyre setting 1.0,

=

o

o

Smart Thermostat Programming: Connect Your heating ang cooling system to a smart
thermostat. Using Al, it can learn yoyr schedule ang Preferences, reducing energy when
You're not home or when you're sleeping.

- Energy Vampires Eliminator- Develop a smart power strip that detects when devices are

- Smart Windows: Create windows that adjust their tint based on sunlight, reducing the

Personalized Energy Reports: Implement an app that syncs with yoyr utilities to Provide
customized, real-time energy usage reports. This can inCrease awareness ang prompt
more conscioys €nergy decisions,

Al-driven Home: A, Al system that automates lights, heating, Cooling, and even
appliances based on your habits, he!ping to eliminate wastefy) energy use,
Energy-Harvesting Flooring: Install floor tiles that Qenerate power when walked on. This
can power lights in high-traffic areas, reducing ENnergy usage,

Kinetic Energy Charging Stations: Install exe reise machines that convert kinetic energy

into electri::ity; allowing People ta help power their home Orworkplace while getting fit,



New ways of teaching and learning with / imited ntial knouteg

Personal Tutor

Step 1: Understanding the Basi ) _
Students have a personal |
tu to r fo r a n y to p I C ' Organization, and an in.wpersonal t:eiz.zed P carefulworg choice, precise definitions, logical

Provide students with a prompt template:

You are an expert tutor in [subject]. | am a [level] student. m c')rv;r:;z: #552Y 120eNtly 0n "How bacteria o st osopy

| want you to tutor me in [topic]. You should assume s Umans and othey
[level of ability]. You should tutor step by s_tep through a

chat dialogue with me, continually assessing my current Gre"‘“T“af’sasondacadem,-ctop,-c_

state of knowledge, asking one question at a time and
adjusting your teaching to my response. When | ask, you
should provide a summary of my current knowledge of Most academic essays have  specic sruetre
[topic] that | can give to my teacher. Is that clear? ! ot noggens .

statement (main argument),

' | - .

Step 2: Structure of an Academic Essay

opic, i
PiC, provideg SOme background, and presents the thacie



New ways of teaching and learning with Al

P e rS O n a.l T u to r m Smith, Jane (2020) Bacteria and Human Health, (Smith 2020)

St u d e n tS h ave a p e rS O n al You're on the right track! Let's make a few adjustments to align it perfectly with APA style:

Reference List:

tu t 0 r fo r a n y to p i C . Smith, J. (2020). Bacteria and Human Health. Publisher Name.

(Note: | added the publisher name as a placeholder. In a real citation, you'q replace
"Publisher Name" with the actual name of the publisher.)

In-text Citation for a Paraphrased Idea:
(Smith, 2020)

You've got the basics down! Remember, the details matter in APA style, such as the
placement of periods, italics for book titles, and the order of information,

Step 6: Cohesion and Coherence



. . leasesummarisem current knowled € of academjc writin
New ways of teaching and learning with A g - , i g

Dynamic Assessor

Students share summaries

of their learning for
dynamic assessment.

discussion:

Summary of [Your NameJ's Knowledge of Academic Writing:

2. Formal Language ang Tone: You reco
provided a sentence aboyt bacteria,
academic Purposes,

gnize the neeq for formality in academic writing. Youy
which we refined together to make it more Suitable for

' SPT
WITN Ul owo
ary assessment, based on my conversation
Summ ,



Roles for social generative Al In educatio YT e SN R PSS

An Online Textbook for a New Generation of African Students and Teachers

Open textbook writer

Edited by

Ewout Frankema, Ellen Hillbom, Ushehwedu Kufakurinani

Al summarises, translates,
compares and adapts textbooks g
for open discussion.

@ You

AEHN_Textbook_29_March_2023_final....
PDF

@ john_iliffe_africans_the_history_of_a_co...
PDF

You are an academic historian. Drawing primarily on material from these two
textbooks, | want you to write a text for undergraduate history students on "Colonialism
and African development since 1500 " from a European perspective.

@ You

Now, drawing primarily on material from the two textbooks, | want you to write a 1000
word narrative teaching text for undergraduate history students on "Colonialism and
African development since 1500 " from an African perspective.



A European perspective, based on the two books

Colonialism in Africa, a complex and multifaceted phenomenon, began in earnest in
the late 19th century and deeply influenced the continent's developmental trajectory.
This narrative seeks to explore the impact of European colonial rule on African
development since 1500 from a European perspective, drawing on insights from

historical analyses and academic research.

The onset of colonialism can be traced back to the 15th century, with the Portuguese
exploration of the African coastline, primarily driven by the quest for new trade routes
and territories. However, it wasn't until the Berlin Conference of 1884-1885 that the
scramble for Africa among European powers formalized the partitioning of the
continent, ignoring African socio-political entities and contributing to the artificial

boundaries that define African states today.

European colonialism in Africa was characterized by economic exploitation, social
disintegration, and political domination. Colonial powers introduced cash crops,
leading to the restructuring of African economies to serve European industrial needs.
This economic transformation was underpinned by forced labor and land
expropriation, displacing African communities and undermining traditional agriculture

and social structures.

The imposition of colonial rule also led to significant socio-cultural disruptions.
European powers undermined traditional leadership structures, replacing them with
colonial administrations that enforced new legal and educational systems designed to
inculcate European values. This cultural imperialism not only eroded African identities
but also implanted a sense of inferiority among colonized peoples, a legacy that

continues to affect African societies.

v

An African perspective, based on the two books

Colonialism and African Development Since 1500: An African
Perspective

The story of colonialism in Africa is a tale of profound transformations, marked by both
opportunities and upheavals. From the early phases of European contact,
characterized by trade and religious missions, to the full-scale colonization that
reshaped the continent's socio-economic and political landscapes, African societies

navigated a complex journey through the centuries.

The Economic Transformation

The advent of colonial rule brought significant changes to African economies. Initially,
most European powers left economic development to private enterprises, focusing
mainly on creating infrastructures, legal systems, and imposing taxes that integrated
African economies into the global market as specialized producers. This period saw
some regions, already engaged in international trade, experiencing less traumatic
transitions. For instance, Egypt's cotton industry thrived under British rule, leading to

substantial income increases but also to socio-economic disparities.

In West Africa, the integration into the world economy offered advantages, particularly
for areas exporting tropical crops. Senegal's groundnut exports and the Gold Coast's
cocoa industry are prime examples of African entrepreneurship thriving under colonial
conditions. However, this economic integration was not without its costs. The brutal

exploitation in the Congo under King Leopold Il, driven by the international demand for

rubber, highlighted the dark side of coloniz §j, >nomic ambitions.




Roles for generative Al in education

Possibility Engine Personal Tutor
Al generates alternative ways of expressing an idéa tutors each student and gives immediate feedbacl

Socratic Opponent Dynamic Assessor

Al acts as an opponent to develop an argument 5, provides educators with a profile of each student

Collaboration Coach
Al helps groups to research and solve problems

Co-Designer
Al assists throughout the design process

Lesson planner Exploratorium

Al helps a teacher in planning a lesson or activity Al provides tools to discover, explore and interpret de

Quiz generator
Al helps a teacher to generate multiple choice
quizzes

Storyteller
Al offers ways to explore roles and diversity



Social generative Al In educatiol



Beyond ChatGP R Social Generative Al

LEARNING: RESEARCH AND PRACTICE
2023, vor, 9, NO. 2, 159-167

https:f/doi.urg;’ 10. 1080,*'23735082.2023.2261 131

g Routledge
i Routled

Taylor & Francis Group

. n.' 8 OPEN ACcEss [® v s
OpenAl is developing Al age

Towards social generative A| for education: theory, Practices
and ethics

that will negotiate and act Vike Sharpe.

Institute of Educationa) Technology, The Open University, Milton Keynes, Uk

G O O g | e i S WO r kl n g WI t h ?}?;TZ?)?;,'OH Paper explores educational in ARTICLE HIsTORY

teractions involving Received 12 Jupe 2023
umans and artificia| intelligences NOt as sequences of prompts Accepted 16 September 2023

. k d p ro b |'e m a_nd responses, but a5 a social process of Conversation ang explora- KEYWORDS
Dee p M I n d O n n etwor e tion. In this g?:c;ﬁ;lon, learn

Generative artificial

guage mog other human learners within 4 dynamic intelligence; dialogue; socia]
Computationa| medium of internet tools and resources. Learnin interaction; callaboratiye
happens when thijs distributed human-a; system sets goals, builds learning

SO IVi n g AI Mmeaning from data, consolidates understanding, reconciles differ-

= I E;ﬂd contribute to internet fesources, and act a5 teachers, le:arners,
i al g e n e r at I Ve A guides and mentors, tIhis raises fugd:_am_en_tal _problem.s of ethic_s.
>0C ide, mentor partner in for s and and gt EZEJQEZ"lit‘fo'li.-i?f.fﬂ?iiﬁ’i?
Al as a guide, '
: rning
. ns for lea
SOCIaI I nte raCtI O Introduction
Development of Senerative artifjci] intelligence (GenAT) large language models (LLM),
of which ChatGPT! j§ the best known, has s far followed , simi]

World Wide Web. Many years of research fog - OWed
Organization (Oyra. s+ - o ° 0

ar trajectory to the



Social generative Al for education

R @
We should prepare for socia (’.\m 9
generative A rethink
education for an era where

&/
Q &
humans and machines engaz?

In extended dialogues. -

A

Image generated by Stable Diffusion



Speech conversations across languages

Real time speech translation

Meetings in multiple language:

Each participant speaks and okl
hears their own language

Supports nomative speakers o
English

Chinese (Simplified) 4+  English

Google Translate, conversation mode



Speech conversations across languages

Real time speech translation Underst d
ana your world 3
nd

Meetings in multiple languages CO :
MMmunicate acr
Oss language
S

Each participant speaks and
hears their own language

Supports nomative speakers of
English

People may come to rely on
machines as interlocutors

May increase misunderstandings

Less incentive to learn another
language

—
—_—
—_—

https://translate.google.co;rn/a%ut/; —



Roles for social generative Al in education

A .
uthors- Thomas 1 Costelig™

Social generative Al will
- mediate discussions
- change beliefs

- persuade people at scale




