Motema Letlatsa

T OF
EDUCATION

Towards a decolonized school science in Lesotho: the
role of women science teachers

Introduction

More women teachers in general, but less than males who teach science (MoET, 2003)

Girls outnumber boys in school but boys outperform girls (Ansell, 2002; Khanyane et al., 2017)
Significant influence of IGOs and Global North countries on educational policies (Ansell, 2002;
Tabulawa, 2007; Tamale, 2021)

New Currulum and Assessment policy in 2009, LBECP in 2021 (Sponsored by the World Bank)

Almost two year long Covid-19 lockdown measures and one year long teachers’ strikes
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Research Questions Methodology

. How do women science teachers o Exploratory Qualitative Research
negotiate and navigate school Design
. science? Participants

What pedagogical choices do
they make considering these
negotiations and navigations?

15 Female Science Teachers across 2 districts
and 9 schools, urban and rural settings

Data Collection
o 4 Lesson Observations over three weeks
e 4 Interviews (1 for 40 minutes and 3 for 12-
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