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Continue your professional
learning with NCLE

Language
Educators
Online

Empowering
professional
learning

Register now

o 8 National Consortium
¢ ®,. for Languages Education

Sign up to LEO today

v' 100% free, funded by the DfE
v’ Self-paced — fits around your busy schedule
v’ Available on any device — phone, tablet or desktop

v’ Practical, not prescriptive — find what works for your
classroom

v’ Strengthens your curriculum and improves learning
outcomes

v" Builds your teacher agency and subject confidence

Recordings of our past webinars are available in
‘La Médiatheque’ on LEO!



https://ncle.ucl.ac.uk/language-educators-online/?utm_source=Webinar+slide&utm_medium=referral&utm_campaign=LEOpage&utm_content=signuplink

Al & EdTech
with Joe Dale

Edited by 8. Holmes

The Expert
View
Edited by B. Holmes
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Languages
Leadership

Systermn-led change,
mentoring, and developing
communities of practice

View course

—

Explore Courses “

70 minutes

Foundations

for Learning
Phonology, vocabulary and

grammar - meaning making

and meaning seeking

Coming Soon g

Effective
Transitions

Transitions and transfer: KS2
into KS3

130 minutes

Task-Based National
Learning Priority
Develop powerfl knowledge Projects

through integrating the four
skills

U
>
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Engage: The Principles of Languages Leadership

Elaborate: Lanquages Leadership

Languages Leadership Courses

View course

Explore: Mentoring models to promote system-
led change

Explain: Languages Leadership in Practice

40 minutes

80 minutes

View course

Languages Leadership: Spotlight on Tech and Al

Evaluating Languages Leadership and Actions
Moving Forward

Y TBC

25 minutes

Effective approaches to
learning

oS

La
Médiathéque
NCLE

/ 2w\
©



NCLE Language Networks and .-.?0 National Consortium
National Priority Projects - for Languages Education

What do our Language Networks do?

MNorth
East

« Connect local and regional networks of **,;;';
primary and secondary schools to develop e e
and support their language teaching. o

* Deliver stimulating co-constructed National o .
Priority Projects (NPPs) driving change e ® cast
through research-informed action in Midiapds MeNES
classrooms, addressing DfE national e Fastof England

priorities and schools’ local/regional needs. o

®
glondon

Learn more about these projects and how to o 2
connect with your local Language Network on
our website here!

South West ®
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National Priorities

» 1. Languages leadership

Talk with a colleague.. . |
» 2. Reducing barriers to language learning

What would YOUR top three priorities to improve | » 3-Motivation and Engagement
language teaching in your school? » 4. Curriculum Innovation

» 5. Intercultural learning

1 ' H i¥?o
What are the '‘problems’ you would like to fix? > 6. Transition KS2 to KS3

. » 7. Progress across key stages
To what extent are these issues: g y slag

- Pedagogical? » 8. Assessment

- Structural? » 9. Integrating the four skills

Tips:
- Don't re-invent the wheel! » 10. Teacher professional learning
Where would you start? [ Rl e T

» 11. Civic Engagement
- Get SLT support

» 12. Home, heritage and community languages



NCLE Language Networks and
National Priority Projects

Al and Speaking/Target Language

Beeleigh Language Network
Enhancing Self-Efficacy through Formative Assessment (Al) and
Feedback in MFL Cate Peeters

'Kinder Language Network

Sing to Speak: Using Music to Empower Vulnerable Learners for the
GCSE Speaking Exam

Catherine Woodward and Michelle Massey

Etherow Language Network

Innovating the language curriculum to increase student motivation
and engagement

Tom Coltman

The Lakes Language Network
Talking Classrooms: stepping away from the textbook
Sophia West

.’ National Consortium
¢ ®,. for Languages Education

» 1. Languages leadership

» 2. Reducing barriers to language learning
» 3. Motivation and Engagement

» 4. Curriculum Innovation

» 5. Intercultural learning

» 6. Transition KS2 to KS3

» 7. Progress across key stages

» 8. Assessment

» 9. Integrating the four skills

» 10. Teacher professional learning
» 11. Civic Engagement

» 12. Home, heritage and community languages
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Department
for Education

Al in the MFL Classroom: Cracking the Speaking Assessment “Nut”

Al chatbots like Mizou and Flint are transforming time-consuming,
high-pressure MFL speaking assessments into efficient,
high-quality feedback experiences for students.

Institute of Educat
The Two-Lesson Burden —
reaure o falessoneperaasts  THE TRADITIONAL The 80/20 Rule for Teachers
complete individual assessments. ASSESSMENT “NUT Al handles 80% of routine tasks; humans
= — provide 20% critical judgement and thinking.
° \ In partnership with:
o T A\ @@ BRITISH
p ,,_CQ) Rushed and High-Pressure *. ©® COUNCIL

Superior Feedback Detail

Al-generated feedback provides bespoke,

granular insights that exceed what a
teacher can manually provide.

- Teachers must manage entire
‘s @ classes while conducting individual
@2 dialogues, often leading to rushed
results.

o/ | Despite nerves, the vast majority
85% ) . of students believe Al tools make
learning more enjoyable.

THE Al SOLUTION: : € s
EFFICIENCY & ENHANCED ™ @
FEEDBACK |
91% 47% Halving Assessment Time
Believe Al tools Believe Al will Already used Al Using Al allows teachers to conduct BUCL 2026
will be helpful make learning (e.g., Duolingo) full-class assessments in a single lesson. Eohpin

more fun

A NotebookLM
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Beeleigh References
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Black, P. (2006). Formative assessment and the learning and teaching of modern foreign languages. In
J. Gardner (Ed.), Assessment and learning (pp. 119-138). Sage.

Black, P., & Wiliam, D. (1998). Inside the black box: Raising standards through classroom assessment. Phi
Delta Kappan, 80(2), 139-148.

Education Endowment Foundation. (2021). Teacher feedback to improve pupil learning.
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback

Luo, H. (2024). Foreign Language Anxiety: Theory, Methodology, and Practice. Springer.

Zhang, A., Gao, Y., Suraworachet, W., Nazaretsky, T., & Cukurova, M. (2025). Evaluating Trust in Al, Human,
and Co-produced Feedback Among Undergraduate Students . https://arxiv.org/abs/2504.10961



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?utm_source=chatgpt.com
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?utm_source=chatgpt.com
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Sing to Speak: Empowering Language Learners THE IMPACT:
Through AI'Generated MUSiC MEASURED GROWTH & CONFIDENCE

~

THE PROBLEM: THE STRATEGY: ’ 4 % / o
ANXIETY & BARRIERS Al-GENERATED MUSIC
+2.3 (125%,
s D - CONFIDENCE Exwﬁﬁﬁﬁrﬁss
) - t;:\" : BOOST
) J Inlllllll“lll'“lnll|- | : = //\ a ’ 4
A e | T - _ ‘ KARAOKE — Sept-Feb ‘
- — S e — / 2.0 NN 4.3 b 2.04“4.5
— - Average Speaking Student Self-Perception
== O e Confidence of Exam Readiness
TAILORED Al

/5 /5

SONG CREATION

Teachers use Suno
to generate
target-language songs
specifically tailored to
GCSE role-play
themes.

SPOKEN
PING-PONG
GAMES

MASTERY OF
EXAM FORMATS

Structured musical

MULTI-MODAL
ACTIVE LEARNING

i exposure helped students

Vulnerable students face significant k:gs;?; Zg’ﬁga;ﬁd better understand
anxiety and affective barriers in Microsoft Teams complex Edexcel role-play

GCSE speaking exams. Reading Progress for requirements and

home practice. vocabulary.
LOW-STAKES ENGAGEMENT:
Music transforms stressful oral practice into a
K I n d er creative, collaborative, and low-stakes environment.

Language Network y 4 e A NotebookLM
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Civic Engagement and HHCL

Solent Language Network Connecting, collaborating and celebrating
Rebecca Britti, Aamir Kohli and Liz Lord

Brayford Language Network Languages and your future: explicit links between learning a
language and careers
Naomi Eglinton, Marie-Claire Holman, Caroline Ertmann

Swanswell Language Network Celebrating Multilingualism in Coventry
Steph Azarpey

Adur Language Network: Home/Heritage/Community Languages, and intercultural cohesion
across schools
James Sandford
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Celebrating Multilingualism: The Swanswell Language Network Model

Delivered by:
Strategic Vision: From Deficit... ...to Capital: Implementation & Measurable Impact e
WLIIIIII
Institute of Education

67% EAL Student
Population
Reframing a majority
demographic as a primary

strategic strength rather
than a challenge.

IS

Static EAL | |
Labels =

In partnership with:

@@ BRITISH
@@ COUNCIL

The Multi-Agency The “Roma Room” Enabling
Approach Success Independent Study

Validating community Creating dedicated safe Infrastructure currently
traditions by placing them spaces to reduce exclusion supporting 14 students in
alongside high-status and foster a sense of belonging.  pursuing additional A-Level
University-led workshops. qualifications independently.
In partnership with:

Impact Results 20
A ¢ GOETHE
A\ @; INSTITUT

Redefining the Elevating Heritage @

“Multilingual Spectrum” Languages @
Rejecting static EAL labels to Transforming home and Positi ff iont
! view ||ng.u|st!c d|vers|ty a.s co'rn.l-nunny |angl{ages into OSItlve Ouﬂook on Classro.om Sta Retentlon or
significant institutional capital. prestigious academic and social Pedagogy: Implementation Rate: Future Events:
qualifications. 90% of Webinar 100% of Face-to-Face 100% of EDoL
Participants CPD Attendees Celebration Staff ©UCL 2026

A NotebookLM
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Swanswell References

Bell Foundation. (2023). EAL and educational achievement in England: Analysis of publicly available data. Cambridge: The Bell Foundation.
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Huckle, C. (2022). Equity and English as an Additional Language: Looking beyond deficit and asset lenses. Impact (Chartered College of
Teaching).
https://my.chartered.college/impact_article/equity-and-english-as-an-additional-language-looking-beyond-deficit-and-asset-lenses/
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Transitions between Key Stages

Thames West Language Network (KS2) Building strong foundations at KS2 MFL
Josie Lyon, Eve Althaus, Catherine Lyon

Trent and Tame Language Network (KS2-3)

Transition: Developing a compelling narrative about the value of language learning in KS2 and KS3.
Tracy Williams

Isbourne Language Network (KS3-4) Harnessing Parent Power
Lorna Blacklock

Derwent Language Network (KS4-5)

Combining careers, culture, authentic resources and a real world focus to continue learning German
beyond GCSE

Dawn Piper
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L ¥ .:‘ Language Network ¥'®,. for Languages Education
Language Learning for Life: Bridging the KS2-KS3 Gap
THE TRANSITION CHALLENGE THE CORE SKILLS SOLUTION

Two-thirds of secondary schools
: ; Super Linguist Characters:
offer langu.agt.e contmuaFlon for Guiding younger leamers
‘some’ pupils in Year 7 with only with superpowers

. e x like problem-solving
o 2% reporting that ‘all’ pupils & resilience.

A
2.
Ptseter mia

Q. x a? Learners struggle to

connect classroom
Most pupils do not

language skills to their
current or future lives.

continue the same ® M
language from gg gg <
primary school, 1} ) Nl RESPONSIVE
leading to lost . CHARACTER OPEN-MINDEDNESS COMMUNICATION Nearly half of KS2
motivation. Low cross-phase collaboration. 5 ) N A
Developing brovery, Fostering a global Listening carefully Solving problems, learners can now
o 9% P g resilience, and mindset and curlosity  and using non-verbal spotting pattems, identify specific
scho't;l\.’f» i deola?\egc::geory kindness through about other cultures.  strategies effectively.  and understanding skills developed
chall A i
teaching support to their pe: bl o oW Ve o through languages.
feeder primaries.

A\ NotebooklLM



More outputs...

Tejus
The thinker

Kian

The communicator

Athena

The enthusiast

Bella

The brave

A problem solver,
and flexible thinker,
Tejus enjoys
spotting pattems
and making links,
understanding that
doing this supports
him to know more
and remember
more.

The Seime _ogust 1Taqet Ma A gumer was

An excellent
communicator,
Kian actively listens
and responds
appropriately. His
ability to
communicate
makes him a great
person to work with
in a team.

Curious about
sounds, words, and
grammar, Athena
embraces the
unknown. She
understands that
learning a new
language takes time,
but that it also opens
doors to amazing
adventures.

https://ttin.org.uk/transition/

Determined and
resilient, Bella is
always willing to try
new things, to have a
go (even when she's
not sure) and to

persevere when things

get tricky. She
embraces new
friendships and prides
herself on always
being kind.

Gio

The global citizen

Always curious to
understand other
people, their lives
and their cultures,
Geo seeks out and
ltakes every
opportunity to
develop his
knowledge and
understanding about
the world around
him.

¥'®,. for Languages Educe..=""

Funded by:

Department
for Education

*¢ National Consortium

Learning another language develops your ability to solve problems and
think flexibly. Linguists develop their ability to:

? t.

Spot Patterns
and Make Links

Understand what
helps us to learn

Solve Problems

Learning another language develops your ability to communicate

effectively. Linguists develop their ability to:

» [ M

Use non-verbal
communication
strategies

Learning another language develops your linguistic knowledge of the TL
and your own language. Linguists embrace:

Speak clearly

Listen carefully and confidently

v R ?
W
A\ I
The value of learning  The uniqueness of

new languages each language The unknown

Learning another language develops your character. Linguists are:

N\
(> <) |-/_|?“. '
Brave Resilient Kind

pportunit
obal minc

Curious and
culturally aware

Respectful Proactive
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Curriculum Models and Languages Leadership

Grand Union Language Network A deep dive into curriculum models
Esther Woodburn and Georgina Jackson
West Midlands Supra Network

Impactful Language Leadership - Developing strategic thinking
Tracy Williams

North West Supra Network: Language Fest North West
Michelle Massey

Wells Language Network: Every Learner a Language Learner
Gaby Hernandez and Donna Kane
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Every Learner a Language Learner:
Broadening Access Through Translanguaging

EVIDENCE OF IMPACT:
A Whole-School Shift

Metalinguistic Breakthroughs

Students move from intuitive language
use to explicit reflection on grammar
and structure.

IMPLEMENTATION:
From Invisible to Asset-Based

Translanguaging
as Enrichment
Using all linguistic and
cultural tools to deepen

conceptual processing and
problem-solving.

Normalised
Phase 1: Multilingualism
Visibility & Confidence Languages once “Invisible”
o are now celebrated as a core ||
Building staff part of the school’s identity.
awareness through

CPD and assemblies
to “invite languages
into the classroom”.

Student Language
Ambassadors

Year 12 students lead
“taster” sessions for staff
in languages like Yoruba
and Tamil.

LITERACY

Stronger academic
English through
cross-linguistic

comparison.

COGNITION

Deeper conceptual
processing and
better problem-

soiving.

';‘.o' Language Network

Increased Staff Confidence

Staff report reduced anxiety about
"getting it wrong" when engaging
with diverse student languages.

IDENTITY
Students feel
recognised, valued,
and more
motivated.
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Every Learner a Language Learner: Breaking Barriers with Alternative Accreditation
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Underpinning research... -’U..- for Languages Education
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Are there any questions about what you've heard so
far?

Returning to your original idea, is there anything here
that you could use to avoid reinventing the wheel?

What do you want to find out more about?
(on LEO platform soon...)

Want to know how you can get involved?




Be part of one of our National Priority s-® National Consortium
Projects ¢'@,. for Languages Education

We are offering schools the opportunity to

take part in National Priority Projects

focused on the themes of: . : :

. Human-Mediated Al Express your interest in being

part of one of these projects

* Intercultural Learning. h '
ere!

These structured projects will be led and
supported by the NCLE with a small
amount of funding for schools available.

[=] 4[]
Discover and co-construct new teaching E
approaches and develop them in your "
classroom with NCLE’s support and
guidance.



Which project should | choose?

Intercultural Learning

Your project might aim to answer one of these

questions:

 How can language teaching move beyond
fixed or stereotypical views of culture?

* How shall we teach and assess culture?

 How can teachers and pupils draw on their
linguistic and cultural knowledge through co-
learning and shared expertise?

 How can language education motivate more
pupils to take up languages and encourage
engagement and inclusion through
intercultural learning?

a-® National Consortium
@, for Languages Education

Human-mediated Al in Language Learning

Your project may explore:

* How can schools develop both teacher and
pupil Al literacy while preserving critical
judgement and human agency?

* What Al capabilities and limitations do pupils
need to understand in order to use Al
responsibly?

How do pupils interpret and respond to Al-
generated feedback, and how can teachers help
them evaluate it critically?

* How can chatbots increase opportunities for
speaking rehearsal while preserving teacher-led
assessment?



Top Tips for Designing your own NPP s-® National Consortium
¢ ®,. for Languages Education

1) Start with the 'problem'- what kind of problemis it?

2) Consult research and/or LEO platform to see what has already been learnt by
schools

3) Talk with colleagues, HOD/SLT to make sure of support (time?)
4) Plan a realistic, time-bound intervention, including how you will evaluate.

5) Data collection — consider timing, response rate, avoiding bias, phrasing
questions, ethics etc...

6) Don't forget to share your findings/learning - even the fails are interesting!




Join the ﬂ

NCLE mailing list

Department
for Education

o 8 National Consortium
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Follow us Follow us

A

A

on X @ncle_ioe

on LinkedIn

In partnership with:

Delivered by: In partnership with:

o @@ BRITISH
@O COUNCIL

Institute of Education
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